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In the context of globalization, intercultural communicative competence has become an es-
sential goal of English education. However, traditional teaching methods tend to prioritize lin-
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guistic proficiency over intercultural competence, treating cultural information as static facts
rather than dynamic interpretive frameworks. Task-Based Language Teaching (TBLT), which
emphasizes authentic tasks and meaning negotiation, offers a promising pedagogical alternative.
This paper aims to explore the role of TBLT in developing intercultural competence. It reviews
the key principles of TBLT and the multidimensional construct of intercultural competence,
argues for their theoretical alignment, and discusses implications for teaching.
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Introduction. In the context of globalization, English serves as a global lingua fran-
ca connecting individuals from diverse cultural backgrounds. Effective cross-cultural
communication has become an essential skill in academic, professional and social do-
mains. Intercultural communicative competence is increasingly regarded as a core com-
ponent of English education.

However, traditional teaching methods often prioritize linguistic proficiency over in-
tercultural competence, treating cultural information as static facts rather than dynamic
interpretive frameworks. Cultural learning in many English classrooms remains limited
to the transmission of holidays, customs and etiquette, without fostering deeper under-
standing of values, beliefs or communication styles.

Task-Based Language Teaching (TBLT) offers a promising alternative. TBLT em-
phasizes learning through authentic tasks in which learners use language to achieve re-
al-world outcomes. This approach has been widely applied in second language educa-
tion, but its specific application in fostering intercultural competence remains to be fur-
ther explored. Given that cross-cultural communication is inherently task-oriented and
context-dependent, TBLT may provide an ideal framework for developing learners’
ability to navigate cultural differences.

This paper aims to explore the role of TBLT in developing intercultural competence.
It reviews the key principles of TBLT and the multidimensional construct of intercul-
tural competence, argues for their theoretical alignment, and discusses implications for
teaching.

Task-Based Language Teaching: Key Principles (English with citations)

Task-Based Language Teaching is a pedagogical approach in which learners use lan-
guage to complete meaningful tasks. Nunan defines a “task” as a classroom activity in
which learners use language to achieve a real outcome or solve a problem. Unlike tradi-
tional exercises designed around isolated grammar points, tasks require learners to use
language communicatively and purposefully [1, p. 4]. The theoretical foundation of
TBLT lies in the principle of “learning by doing,” that is, language is acquired through
use rather than through explicit instruction alone.

Willis proposes a widely adopted three-stage framework for TBLT implementation
[2, p. 53]. The first stage is Pre-task, during which the teacher introduces the topic and
the task, activates relevant vocabulary, and provides necessary background information.
The second stage is the Task Cycle, which consists of three components: task comple-
tion (learners work in pairs or groups to complete the task), planning (learners prepare
to report their findings), and report (learners present their results to the class). The third
stage is Language Focus, during which learners analyze and practice specific language
features that emerged during the task [2, p. 62].

TBLT is characterized by several key features. First, tasks are authentic, meaning
they reflect real-world language use. Second, meaning is prioritized over form, although
attention to language form occurs after meaning has been negotiated. Third, TBLT is
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learner-centered, with the teacher acting as a facilitator rather than a knowledge trans-
mitter. Fourth, tasks create opportunities for meaning negotiation, which is believed to
facilitate language acquisition [1, p. 15].

Intercultural Competence: A Multidimensional Construct

Intercultural communicative competence is defined as the ability to communicate ef-
fectively and appropriately in intercultural situations [3, p. 34]. This competence goes
beyond linguistic proficiency to include the knowledge, attitudes, and skills necessary
for successful cross-cultural interaction.

Byram’s model of intercultural competence can be simplified into three core dimen-
sions: knowledge, attitude, and skills [3, p. 34].

The knowledge dimension includes understanding of one’s own culture and other
cultures, including social norms, values, beliefs, and communication styles. The attitude
dimension refers to an open, curious, and respectful disposition toward cultural differ-
ences. Learners with intercultural attitudes are willing to suspend judgment, question
their own cultural assumptions, and engage with unfamiliar cultural practices. The skill
dimension encompasses the ability to interpret cultural phenomena, discover new cul-
tural information, and interact appropriately in real-time intercultural encounters.

Traditional cultural teaching often follows a transmission model, in which teachers
present cultural facts and students memorize them [4, p. 112]. This approach may help
learners acquire knowledge about other cultures, but it fails to develop the attitudes and
skills required for authentic intercultural communication. Learners may know facts
about another culture yet remain unable to handle misunderstandings or adapt their be-
havior in actual encounters. This gap between knowledge and action calls for pedagogi-
cal approaches that provide opportunities for practice, reflection, and meaning negotia-
tion.

The Alignment Between TBLT and Intercultural Competence

The intrinsic features of TBLT make it particularly suitable for developing intercul-
tural competence. Several mechanisms explain this alignment.

First, task authenticity creates conditions that mirror real-world intercultural commu-
nication. TBLT uses tasks that learners might encounter outside the classroom, such as
resolving a misunderstanding, making a request across cultural contexts, or collaborat-
ing with international peers. By engaging in authentic tasks, learners practice handling
cultural differences in a safe environment, thereby developing the skill dimension of
intercultural competence. As Nunan argues, authentic tasks bridge the gap between
classroom learning and real-world language use [1, p. 15].

Second, meaning negotiation is central to both TBLT and intercultural communica-
tion. In task completion, learners must work together to achieve a shared goal, which
often requires clarifying intentions, checking understanding, and repairing breakdowns
in communication. These negotiation processes are exactly what learners need in real
intercultural encounters. Meaning negotiation also exposes learners to alternative per-
spectives, fostering awareness that the same situation can be interpreted differently
across cultures [3, p. 50].

Third, the post-task reflection built into Willis’s framework promotes attitude devel-
opment. During the language focus stage, teachers can guide learners to reflect not only
on language forms but also on cultural assumptions underlying their communication.
Reflective tasks such as journal writing or group discussion help learners examine their
own cultural positions, recognize biases, and develop more open attitudes toward differ-
ence [4, p. 112].
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Fourth, collaborative learning provides opportunities for intercultural exposure.
When learners work in diverse groups, they encounter different communication styles,
problem-solving approaches, and cultural norms. This exposure itself constitutes inter-
cultural learning. Peer scaffolding during group tasks also creates a supportive envi-
ronment where learners feel safe to experiment with new cultural behaviors.

In summary, TBLT aligns with intercultural competence development through four
mechanisms: authenticity, meaning negotiation, reflective practice, and collaborative
learning.

Implications for Teaching. Adopting Task-Based Language Teaching for intercul-
tural competence development requires several significant shifts in teaching practice.
These implications concern teacher roles, task design, assessment practices, reflection
facilitation, teacher professional development, and classroom resources.

Teacher role transformation. The teacher’s role shifts from transmitting cultural facts
to designing authentic tasks and facilitating reflective learning. Teachers need to select
or create tasks that reflect realistic intercultural encounters and provide appropriate sup-
port without controlling the interaction. Teachers should also model how to clarify mis-
understandings, express curiosity, and adjust communication strategies during cross-
cultural interactions [5, p. 112].

Task sequencing and progression. Tasks should be sequenced from structured to
open-ended, allowing learners to gradually develop confidence and strategic compe-
tence. Beginning learners may benefit from more guided tasks with clear models, while
advanced learners can handle less structured tasks requiring spontaneous adaptation.
This progression from simple to complex ensures that learners are neither overwhelmed
by excessive challenge nor bored by insufficient challenge [6, p. 78].

Process-oriented assessment. Assessment should focus on process rather than prod-
uct. Teachers can assess learners’ performance during task completion, the quality of
their reflections, and their ability to articulate cultural understanding. Self-assessment
and peer assessment can also be incorporated to promote metacognitive awareness. Pro-
cess-oriented assessment aligns with the TBLT philosophy that learning occurs through
practice and reflection.

The role of post-task reflection. Teachers should recognize the central role of post-
task reflection in attitude development. Completing a task does not automatically lead to
a shift in intercultural attitudes. Teachers need to design guiding questions that help
learners identify their own cultural assumptions, reflect on confusion that arose during
interaction, and consciously adjust future behavior.

Teacher professional development. The effective implementation of TBLT places
higher demands on teachers’ own intercultural competence and task design skills.
Teachers who lack personal experience with cross-cultural communication may struggle
to design authentic tasks or facilitate meaningful reflection. Therefore, teacher educa-
tion programs should incorporate intercultural training as a core component [5, p. 124].
Without such preparation, even well-designed tasks may fail to achieve their intended
learning outcomes.

Classroom environment and resources. Creating an environment conducive to inter-
cultural learning requires attention to classroom resources and social dynamics. Teach-
ers should collect authentic materials that reflect real intercultural communication, rep-
resenting diverse cultural perspectives rather than presenting a monolithic view of any
culture. Additionally, teachers should establish classroom norms that respect cultural
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differences, encourage risk-taking, and treat misunderstandings as learning opportuni-
ties.

In summary, the effective implementation of TBLT for intercultural competence de-
velopment depends on multiple factors including teacher competence, task sequencing,
process-oriented assessment, intentional reflection, professional development, and sup-
portive classroom environments.

Conclusion. This paper has explored the role of Task-Based Language Teaching in
developing intercultural competence. By reviewing the key principles of TBLT and the
multidimensional construct of intercultural competence, and by arguing for their theo-
retical alignment, the paper reaches several conclusions that have both theoretical and
practical significance.

Theoretical contributions. A theoretical alignment exists between TBLT and the de-
velopment of intercultural competence. This alignment is manifested through four core
features of TBLT—authenticity, meaning negotiation, reflective practice, and collabora-
tive learning—which correspond respectively to the skill dimension, knowledge dimen-
sion, attitude dimension, and integrated development of intercultural competence. This
alignment is not coincidental but stems from a shared constructivist epistemological
foundation, namely that knowledge is constructed through social interaction and prac-
tice. By explicitly articulating this alignment, the paper helps fill a gap in the existing
literature, which has often treated TBLT and intercultural competence as separate do-
mains. The paper provides a theoretical justification for using TBLT to achieve intercul-
tural learning outcomes, offering a framework that future research can build upon.

Practical value for educators. TBLT offers a viable path for overcoming the limita-
tions of traditional intercultural teaching. Traditional instructional models treat cultural
knowledge as static facts to be transmitted, leaving learners knowing “what” but not
“why” or “how,” and thus unable to respond flexibly in authentic intercultural situa-
tions. TBLT shifts cultural learning from “learning about culture” to “learning through
cultural practice”. For classroom teachers, this shift means moving away from lectures
about cultural differences and toward activities where learners experience cultural dif-
ferences directly. The implications discussed above concerning teacher roles, task se-
guencing, assessment, reflection, professional development, and classroom environment
provide practical guidance for implementation.

Teacher competence as a key factor. The effective implementation of TBLT places
higher demands on teachers' professional competence. Teachers need not only the skills
of task design but also intercultural competence themselves, in order to design authentic
and appropriate tasks and provide timely and effective guidance during the task process.
This finding has important implications for language teacher education. Intercultural
competence should become a core component of teacher training programs [7, p. 89].
Without such training, even well-designed TBLT activities may fail to develop learners’
intercultural competence because teachers lack the ability to facilitate reflection, model
appropriate strategies, or respond effectively to unexpected cultural issues that arise
during tasks.

Limitations of the paper. This paper has several limitations that should be acknowl-
edged. First, as a theoretical paper, it does not provide empirical data to verify the actual
effects of TBLT on intercultural competence development. While the theoretical align-
ment is well-supported by existing literature, empirical studies are needed to confirm
that learners in TBLT classrooms actually demonstrate greater improvement in intercul-
tural competence compared to learners in traditional classrooms. Second, the paper does
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not address differences across educational contexts. The effectiveness of TBLT may
vary depending on learners’ age, language proficiency, prior intercultural experience,
and the cultural composition of the classroom. Third, the paper focuses primarily on
English language teaching contexts and may not apply directly to other language learn-
ing settings.

Future research directions. Future research may proceed in several directions. First,
empirical studies could examine the actual effects of TBLT on intercultural competence
in different educational settings, using both quantitative measures such as pre- and post-
tests and qualitative measures such as interviews and reflective journals. Second, re-
searchers could explore how TBLT might be combined with digital technologies to pro-
vide learners with more personalized and accessible intercultural learning experiences.
Third, future work could investigate how TBLT might be systematically integrated into
language teacher education curricula to enhance teachers’ own intercultural teaching
competence. Fourth, longitudinal studies could examine whether the intercultural com-
petence developed through TBLT persists over time and transfers to real-world intercul-
tural encounters outside the classroom.

In summary, Task-Based Language Teaching provides a theoretically sound and
practically feasible instructional framework for developing intercultural competence.
The alignment between TBLT features and intercultural competence dimensions, to-
gether with the practical implications for classroom implementation, suggests that
TBLT deserves serious consideration by language educators seeking to integrate lan-
guage and culture teaching. While further empirical research is needed, this paper’s dis-
cussion lays a foundation for such research and offers guidance for practitioners who
wish to implement this approach in their own classrooms.
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POJIb HEJEHAITPABJIEHHOI'O OBYYEHUSI SA3BIKY
B PA3BUTUU MEXKKYJIbTYPHOUN KOMIIETEHIIUA
IIan Ca

benopyccxuii cocyoapcmeennwiil ynueepcumem, Munck, Pecnybnuxa benapyce
2296243319@qg.com

B ycmoBmsx rimo0anmM3anmuy MEXKYNbTypHas KOMMYHHKAaTHBHAas KOMIIETEHTHOCTH CTala
Ba)KHEHILEH Lebl0 00YUYEeHHUs aHTTTUICKOMY S3bIKY. OHAKO TpaJUIMOHHBIE METOIBI O0YUIEHHS,
KaK MpaBWIO, OTAAIOT IMPHUOPUTET 3HAHUIO SA3bIKA, & HE MEXKYJIbTYpPHOM KOMIETEHIIMHU, pac-
CMaTpHBas KyJbTYypHYI HH(POPMALUIO KaK CTaTUYHbIE (PAaKThl, a HE KaK JUHAMUUYHYIO CHUCTEMY
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uHTepnperanuu. OOyueHne S3bIKy Ha OCHOBE 3aJJaHHi TpeAiaraeT MHOr0O0CIaroIyI0 Mearo-
TUYECKYI0 albTepHaTtuBy. llenp naHHOM cTaThu - W3y4uuTh poiib TBLT B pa3sBUTUM MEXKKYJb-
TypHOH KoMIETeHIIMU. B HeM paccMaTtpuBarotcs kiroueBble npuHuunel TBLT u MHOrOoMepHas
KOHIICTIIUA MG)KKyHLTypHOﬁ KOMIICTCHIIMH, OGOCHOBI:IB&GTCSI X TCOPETUYCCKOC COOTBCTCTBUC
1 00CYX/TaeTcsi 3HaUeHUE JUTSl IPETIOAaBaHMS.

Kntouegvle cnosa: oOydeHWe S3bIKy HAa OCHOBE 3aJaHHWN, MEXKYJIbTypHAas KOMITETEHIIHS,
TBLT, npenogaBanue si3bIka
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